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5 Using the strength of universal
services to deliver prevention
and early intervention

“The power of universal services in securing
engagement is key.Too much of recent
investment has gone into small-scale
projects bolted on to universal services
rather than build capacity of the core
services that children and families come
info confact with on a regular basis.”

The Early Years Framework sets out
high ambitions for early years and
early infervention at a fime when
education authorities cannoft rely
on large amounts of new money
being available to implement the
framework.The Framework outlines
the disadvantage for children from
vulnerable groups and the necessity
for early years preventative and early
infervention services to reduce this
disadvantage. Universal services,
particularly health and education,
have the potential to reach all
children and families.

The vast maijority of parents want to
do the best for their child. Sometimes
they may not know what the best is
or how to achieve it. It is crucial that
parents know and understand that

parenting is the most important,

as well as the most difficult job that
they will do. All parents need access
to support them being good
parents, as and when they need it.
This is not about tfaking over the role
of parents, but rather supporting
them in their role and making best
use of the family, peers and the
community. Improved partnership
working across universal services
provides the opportunity

to deliver effective outcomes for alll
parents and families.

The range of services in early years
centres varies considerably and
can often meet the needs of both
targeted and vulnerable groups,

as well as the universal population.
For example, in many establishments
the infroduction of Nurture Groups
provides extra support to children
with social and emotional difficulties
and helps raise their self-esteem.
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Nurture groups offer a carefully
planned programme of broad-based
experiences in an environment which
gives children security, roufines and
clear boundaries.

Peer mediation and mentoring
schemes operate successfully in
many primary and secondary
schools and help young people to
develop a sense of responsibility
towards others.The establishment of
Early Years Teams within education
authorities has led to improvements in
service delivery and positive
outcomes for children. Staff on these
teams share good practice through
visits o establishments, and
implement effective professional
development programmes.
Examples include assistance in
developing early numeracy and
literacy strategies, as well as
workshops to explain how parents

could support their children’s learning.

Sustainability of such joint working
depends on the quality of relationships
among the professionals working
directly with children, young people
and families. This is particularly the
case for health and education
workers and police supporting families
in school and in the community.

All professionals working with young
people aged 14 to 25 need to be
aware of the importance of early
infervention af this stage, with the
potential for improving employability
and health and reducing teenage
pregnancy and crime.

Developments, such as the expansion
of pre-school hours, have the potential
to benefit all children, but they are
particularly valuable in increasing
the capacity of universal services to
infervene early. High quality
pre-school provision is essential in
supporting those most at risk of
missing out.

“substantial numbers
of children and young
people from vulnerable
groups do not sufficiently
develop their skills, aftain

The Impact of Nurture
Groups in Primary
Schools

or achieve qualifications”.
HMIE ISE2



http://www.hmie.gov.uk/documents/publication/ingps.pdf
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Areas for support will include

family planning, parenting capacity
and skills, health (including mental
health), childcare, education, family
learning, employability, play and
leisure and to build resilience at
every stage.

A number of education authorities
and establishments have successfully
infroduced effective measures to
monitor children’s progress at
individual and group level, with

a clear focus on identifying and
taking action in relation to the
lowest-achieving 20% of young
people. Effective practice has to be
developed in making mainstream
services focus on inclusion and be
more responsive to meeting learning
needs.The presence and deployment
of resources such as community link
workers, home-school partnership
officers, and Joint Support Teams is
too patchy and inconsistent across
council areas.The quality of transition
from one sector to another impacts

on the continuity of support,
particularly for vulnerable children
and their families. Careful and
well-planned support for children
moving from pre-school info primary
school is particularly important.
The early level of Curriculum for
Excellence will help staff deliver
more coherent outcomes and
experiences for children aged
three to six.

More needs to be done through
prevention and early intervention

to reduce the impact on children

of parental substance misuse.
Partnership working is crucial in such
circumstances between early years
centres, schools, police, primary
health care and specialist services
to reduce addiction.There needs o
e the capacity to provide additional
support and early intervention for
families facing greater challenges,
whether on a femporary or more
long-term basis.

Points for reflection

* How can you ensure inclusion and
meeting needs are at the forefront
of your work?

How are you planning
to use Curriculum for
Excellence to deliver
high expectations and
coherent support for
vulnerable children?

* Are there ways to reduce the
inconsistency of access to key resources
in local authorities, including staffing?
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Early Learning Unit, Hamilton

CASE STUDY 7

The Early Learning Unit caters for
children from six weeks to five years
and is open all year round. It houses
both a mainstream and specialist
provision which work very closely
together.The centre is particularly
focused on providing an integrated
service within the community.

It caters for children who have

mild and more complex and severe
needs, as well as providing
mainstream provision for children
aged three tfo five years. Staff within
the unit have received specialist
training in additional support

needs and also in caring for children
who require medical assistance
throughout their session. A very wide
range of multidisciplinary services
work with the unit, including speech
and language therapy, visual
impairment and other specialist
learning support teachers,
psychological services, occupational
therapy and physiotherapy,
community nurses, a paediatrician,
social workers and parent and child
support workers.

The unit provides a supportive
environment for children with

the earliest identification of any
additional support that may

be required. It offers an effective,
inclusive, early years service which
embraces the role of parents and
supports them with high quality
services. Specialist, trained staff
ensure a range of medical needs
can be supported within the unit.
Because their children have full-time
centre places at the centre, these
parents have been able to go out
to work. Home-visiting services
support parents in recognising their
child and family needs and how to
access relevant services.

Parents of children with additional
needs can experience many
barriers. Friends and relatives may
have difficulty in understanding the
issues the parents face as well as the
needs of the child.The Parent and
Child Support Group within the unit
was set up by parent and child
support workers to provide a positive
forum for families to support each
other.

29
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Campus Police Officers

CASE STUDY 8

Strathclyde Police identified a need
to help children feel safer within
their schools and local communities.
In particular, it aimed to improve

its engagement with a small,
hard-to-reach group of young people
and to reduce offending and
anti-social behaviour. Campus Police
Officer posts were established in
selected secondary schools within
the council area.The posts were
jointly funded and recruited by
Strathclyde Police and the
education service. Campus Officers
Forums included

education service staff and
provided opportunities to agree on
local priorities for action.

30

Campus Police Officers played a full
part in the Integrated Support Teams
within their schools. This provided
valuable opportunities for them to
share their knowledge of individual
children and families within the wider
community with staff from other

key services. As a result, planning

for vulnerable children was better
informed.The involvement of the
Campus Police Officers strengthened
the impact of restorative practices

in some schools.The Officers had set
up a number of effective diversionary
activities, including cycling clubs.

As a result, a number of children have
learned new skills, gained confidence
and reduced offending behaviour.
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Transitions At All Levels

CASE STUDY 9

The staff team at Laburnum Nursery
Centre recognise and value the
importance of having positive and
smooth transitions for children at

all stages.There is an emphasis on
putting info practice very successful
transitions for children starting
nursery, moving from one room to
another, to a new establishment
and when going to primary school.

Before a child starts at nursery, staff
offer parents either a home visit

or an open day to meet the child
and their family and begin to form
positive relationships. This approach
provides the child’s key worker with
the opportunity fo engage in play
with the child, pass on relevant
information to parents and discuss
the child’s learning at home.

This information is used to build on
children’s previous learning to ensure
that they get off to a positive start.

Staff continue o share
information about each child’s
achievements ensuring continuity
and progression in children’s
learning. Staff development is

an ongoing feature of work within
the nursery whereby staff are
encouraged to extend their
knowledge and qualifications.

Regular opportunities are planned
for staff within the centre to share
good practice and engage in
reflective discussions about how
to improve the work of the nursery.

Very effective multi-agency working
and planning assist in providing

a positive fransition when a child is
moving to another establishment.
There are effective approaches

in place fo support children who
are moving on o primary school.
Nursery staff play an integral part

in supporting children in this move.
A particularly successful tfransition
calendar ensures key events are
planned for and take place
throughout the year. Visits are
arranged for P6 children who are
‘buddies’ to come and read o

the children and support them
when they move o school. Mutual
arrangements are in place for staff
to work together in the nursery and
in school. In this way, teachers can
meet the children and work with key
workers to support the children in
their first days at school. Nursery staff
have made a major contribution to
discussions and good practice on
active learning through play in the
early stages of the primary school.
This has had a significant impact
on children’s learning, achievements
and attainment in P1. Staff use
consistent and effective approaches
which enable all children to transfer
smoothly from pre-school to P1.

Publication reference
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http://www.hmie.gov.uk/documents/goodpractice1.%20GP1%20-%20Transitions%20at%20all%20levels%20Laburnum%20Nursery%20Centre.doc
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6 Putting quality at the heart

of service delivery

“Early years research consistently highlights the quality of services
and relationships as being the single biggest contributor to outcomes
from early years services. Poor quality services waste resources and are
a missed opportunity. The skills, knowledge, attitudes and qualifications
of the workforce are a key focus in improving quality, and the mix of

those skills is also critical. We want the best people working in early
years where they can have the biggest impact on outcomes.”

Early Years Framework

At present, staff working with children
in pre-school centres have a range
of levels of qualifications. A stronger
focus is needed on developing a
wider skills set to prepare staff to
work with other professionals and
engage in partnership working o
support families and communities.
Continuing professional development
has to reflect the new skills set
needed within the voluntary, private
and council sectors.There are early
signs of staff accessing training to
help support their skills in working
with other agencies and build on
partnership working. Benefits to staff
and children are evident when

staff have a strong commitment

to continuous professional
development. Through attending
certificated courses as well as
non-certificated training, staff
develop their expertise and learn
about new inifiatives. In best practice,
they share their learning and
expertise with others to improve

outcomes for children and families.
An increasing number of early
years staff are pursuing nationally
accredited additional qualifications.
There are improvements in the
range and quality of professional
development opportunities across
some councils.The introduction of
degree-level childhood practice
standards is already resulting in
significant numbers of manager-level
staff accessing these work-based
courses. The registrafion requirements
and Continuous Learning Framework
of the Scofttish Social Services
Council for all staff working in early
years services has been a key

driver in staff seeking qualifications.
There are signs of staff increasing
their engagement with Curriculum
for Excellence, taking a lead in
developing flexible and challenging
learning experiences for children.
There is continued need for higher
level and relevant qualifications

for staff to deliver this curriculum.
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Clare has been working in Early Years for 13 years. Her studies
began in college where she gained national qualification in
Childcare and Education. Her studies and ongoing commitment
to continuing professional development has developed her
approach to working in early years to improve the quality of
children’s experiences and learning.This commitment led Clare
to undertake a BA degree in Childhood Practice. She soon found
herself immersed in a range of new information. Clare recognised
the impact this was having on the way she was working with
children. She shared with her colleagues the knowledge gained
from her BA studies about the United Nations Convention on the
Rights of the Child and the importance of Article 12 (children’s
right fo participate and be heard). As a result, she and the staff
team understood more fully the importance of consultation with
young children.This helped develop their approaches to the
involvement of children, including forming a ‘Children’s Council’
in the nursery.

To embark on degree study takes passion, enthusiasm and
commitment as well as support from colleagues and council.
Clare is proud of her achievements in this part of her journey
and has grown in confidence about her own role and the
importance of working with others.
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Curriculum for Excellence needs
teachers and other well-qualified
staff fo engage fully in the
implementation of principles
and practice, as well as the
outcomes and experiences in this
transformational national initiative.

Scottish Government is committed in
its concordat with local government
to improving early years provision
with access to a teacher for every
pre-school child. Recent guidance for
local education authorities makes
this clear. Education authorities are,
overall, supporting this commitment.
However, there are sfill inconsistencies
in whether teachers are deployed, the
extent o which each child has access
to a teacher and how feachers’ skills
and expertise are used to support
other staff in centres. Some councils
have removed full-time teachers
from pre-school seftings in order to
share their expertise across a wider
number of partner centres. This, in
turn has meant much reduced
access in some centres to a teacher.
Many partnership centres have

only limited or inconsistent access
to a teacher with much variability

in the contribution and impact of
the teacher when present.

Points for reflection

The early years is a sector where
parents can make their first steps to
fraining and gaining qualifications
which can then lead to a career in
childcare. Helping in their child’s
playgroup or nursery can nurture the
enjoyment of working with groups
of children. Across Scotland, many
workers in the early years sector
have started in this way. Many others
come into the early years direct
from school, often with few school
qualifications but with the ambition
to work with children.This approach
can be very positive in supporting
people into work and, in furn, result
in benefits to the economy. However,
their training needs to take place in
high-quality centres or services with
highly effective practitioners and
leaders to ensure the best professional
development takes place.

* What steps can you take to build
expertise and skills in your role?

What opportunities can you take to
share in training with colleagues in

allied professions?
* How well do you support employees

or colleagues to achieve relevant
training and development and secure
qualifications?

To what extent are staff engaged in
professional development to implement
Curriculum for Excellence as part of
supporting the Framework principles?
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Training parents as
créche workers

CASE STUDY 10

This high quality training programme
had provided an opportunity for
many adults fo tfake a first step

fo re-engage in learning and
employment. Community Learning
and Development (CLD) staff
organised the training and provided
very effective support and guidance
for learners. Participants gained

a qualification which led to
employment as créche workers.
Many had moved on to other learning
as a result, including further and
higher education.They reported
gains in confidence and self esteem
and improved family relationships.
They were able o use their experience
to enhance their own parenting skills
through a greater understanding

of child development.
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Using the collective skills
of staff to support families,

Springvale Nursery

CASE STUDY 11

Springvale Nursery Centre offers a
high quality service to children and
families from various backgrounds.
The experienced staff identify needs
and empower vulnerable families
through universal and targeted
services. By using North Ayrshire
Council's Integrated Assessment
Framework, staff adopt a systematic
approach to meet individual family
needs. Parents, nursery staff and
other professionals are continuously
engaged in planning and
evaluating services to ensure the
best possible outcomes for families.

Individual work with families can
take place in the family home, local
community or within the nursery
centre.Time spent with individual
parents or carers provides support
in a variety of ways, for example
accessing resources, modelling
adult-child interactions, referring to
appropriate agencies, using the
advocacy service, accessing health
appointments and accompanying
parents to local community groups
and further education.

36

Parents and carers are able to get
further support and advice through
joining specific groups such as
fitness classes, play sessions,
computing classes, healthy lifestyle
group, Fit Ayrshire Babies and health
visitor groups.

As a result of this skilled infervention,
the nursery can demonstrate
improved support by targeting
services to vulnerable children and
their families. Respect and effective
collaboration is the key to their
success in working with families

to make a more positive impact
on children as learners.

Publication reference



http://www.hmie.gov.uk/documents/goodpractice1.%20Springvale%20NC%20Good%20Practice.doc
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There are a number of ways that staff
from local authorities and community

7 Services that meet the needs
of children and families

“The availability,
accessibility and flexibility
of services are key
components in meeting
the needs of children
and families.”

From practice

CLD staff in home-school partnership
programmes had significantly improved
learners’ confidence and their ability

fo engage in learning. This increase in
confidence had, for example, led a small
number of individual parents to assist in
the development of the school parent

council in their local primary school.
Others were currently training to be
classroom assistants with a view to gaining
future employment. As a result of
participation in the programme, learners
were now starfing college and engaging
in voluntary activity.

planning partners can work with
children and families to develop
services that meet needs. In best
practice, there is a willingness to
engage and listen to the voices of
children, young people, families and
communities. This willingness needs
to happen at strategic levels and
allow service users to be involved
in the development and design of
services. It is important o keep o
the principle that it is the child who
should be at the centre of the service
and fo consider and reflect upon
the nature and experience of
child-centred services from the
child’s point of view.

A willingness tfo listen fo and engage
with disfinct groups of service users
can lead to the development of new,
more tfailored services to meet needs
and aspirations in line with GIRFEC
principles.The Scottish Schools
(Parental Involvement) Act 2006 has
considerable potential to increase
family involvement in learning in
schools and in other family learning
programmes.

The Scottish Schools
(Parental Involvement)
Act 2006

www.opsi.gov.uk/
legislation/scotland/
acts2006/pdf/
asp_20060008_en.pdf


http://www.opsi.gov.uk/legislation/scotland/acts2006/pdf/asp_20060008_en.pdf
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The examples highlighted in this
section show a range of practice
where service providers engage with
their users and their local community
fo innovate and develop new
services. The confinuing challenge is
to learn from these innovations and
spread practice across professional
groupings and community planning
partnerships.

Points for reflection

* How flexible and accessible is your
service 1o respond to the needs
of users?

* How well do you balance the needs
of parents with the needs of children

in your provision?
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Involving parents in the design
and development of services

CASE STUDY 12

The establishment of Esslemont
School is an example of partnership
working across professional
boundaries, agencies and
disciplines. It involved the Early Years
Forum, the Autfism Network and the
community-based adult learning
group among others.The area has
an above average number of
children on the aufistic spectrum
and the school was developed

in response to the need identified
by parents for local services.

Partnership working was essential in
collating and analysing information
to identify need and support the
joint resourcing of provision at
Esslemont School.This included
pinpointing a suitable venue,
working together on fund raising
for equipment and commissioning
and supervising the refurbishment
and adaptation of the building.
The development also led

to professional development

to enhance staff's skills for this
highly specialised area of work.
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Daisy Drop In community shop

CASE STUDY 13

Many parents had been unaware
of the services available to them in
the Craigshill area and identified the
need for a central information point.
Parents were invited o ‘dream
something better’ for the community
and then write their thoughts on a
large duvet cover. A shop unit in the
local Craigshill shopping centre was
rented and a launch event of the
Daisy Drop In took place. Over 400
local people, on the mailing list for
locality planning, were invited.

The appearance of an actor from
a well known children’s felevision
programme helped to draw a large
crowd.The Daisy Drop In has since
developed in partnership between
parents and services in the Craigshill
area. It is staffed by a coordinator
and provides a central location
where parents and children can
aftend activities and access
information on all services relating
to early years work in Craigshill.
Parents who engage in this service
have a stronger sense of community
as a result.

40

More positive outcomes for the
neighbourhood of Craigshill include
the increased confidence of local
people fo engage with service
providers and fo manage services
themselves.This new confidence is
further evidenced by the creation
of a community council for the areq,
something which had never existed
before.The West Lothian Children’s
services Management Group Early
Years plan has also been heavily
influenced by the Craigshill locality
planning process.
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Coffee Groups at Goodlyburn
Integrated School

CASE STUDY 14

The Coffee Groups at Goodlyburn
Infegrated School offered parents
a well designed, progressive and
supportive structure to facilitate
their return to learning.The groups
used personal learning plans and
negotiated learning content to suit
learners’ needs. These projects
provided learners with appropriate
challenge. For example, in the
Coffee Plus group, learners were
undertaking peer review of their
learning and were developing
curriculum vitae in preparation for
employment. While some parents
were moving info employment
opportunities in education as
classroom assistants, others were
finding employment in the wider
labour market.

41
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8 Improving outcomes
and children’s quality of life
through play

"We need to ensure that parents,
communities and professionals
recognise the value and long-term
benefits of play and to promote how
critical play and the arts are for
children’s development.”’

Play is a central part of the
development of all children.

The parent and family are the first
playmates for the child and it is
here that the child learns through
watching, participating and
experimenting in the home.

The children’s learning through play
builds from interactions with parents
in the home to exploring the wider
world. It then develops in learning
activities in playgroups, nurseries
and in the early years of school.

For the child, play is natural

and encourages a sense of
experimentation on their own as well
as interaction with parents, family,
peers and the wider community.
The world of play can be a natural
setting for introducing and
encouraging early literacy and
numeracy as well as socialisation
with ofthers.

Play takes place in settings that must
be safe yet encourage the child to
take carefully controlled risks. For many
parents, this can present a challenge
as personal circumstances may
mean that the child is growing up

in an environment where there is

a high risk of accidents. As a result,
many parents do not feel confident
enough to play with their child and
fo encourage learning through play.

From practice

The nursery offered parents and carers

a short programme on home safety with
the pre-five age group. It also provided
a well-stocked bank of equipment such

as safety gates, socket blocks and
cupboard locks that parents could use
in their own homes to enable children to
play safely. This service was highly valued
by families who were unable to afford
this equipment.
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Creating spaces for play

The process of engaging the wider
community to support play and
provide interesting spaces for play
and playful learning is essential.
The importance of Play is recognised
in the United Nations Convention
on the Rights of the Child in which
Article 31 enshrines the child’s right
to play.There are clear benefits from
providing and maintaining public
play space in the community for
children. Many children in urban
environments have few opportunities
fo play outside. Areas set aside

for that purpose help children to
become confident in an outdoor
sefting and learn how to take risks
while keeping themselves safe.

It prepares them for more challenging
out-of-school activities, such as

sport or joining one of the uniformed
organisations for young people.

The successes and wider
achievements can lead to award
programmes such as the Duke

of Edinburgh award scheme and
establish a positive habit of engaging
in outdoor pursuits that can last into
adult life. Some councils have worked
with charities and the community

to provide new facilities in the local
neighbourhood. Others are supporting
schools and pre-schools in initiatives
such as forest schools.
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Housing partners developing
play spaces

CASE STUDY 15

At Gartlea, the community council
set up a separate group, Gartlea
Children Playing Safely, to progress
the project. In Petersburn, the local
housing association (Link Housing
Association) brought in their
charitable arm, Link Wide, to consult
with the community on the play
provision that the association
needed fo offer as a planning
condition. Out of this, the Petersburn
Development Trust was formed,
supported by the council’'s CLD and
Play Services staff as well as Link
Wide workers. At Caldercruix, there
was an existing youth and
community development project
that wanted to improve the play
facilities in the village and, atf
Craigneuk, it was an existing
Community Regeneration group
who identified the lack of play
provision as an important issue

for them.
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Parents engaged in a variety of
activities dependent on the existing
skills and experiences of the group.
Examples included committee
skills tfraining and the CVS
financial management course.
Other activities were more specific
fo the project such as consultation
events and community surveys,
research about play generally and
play area design. Such activities
included site visits and meeting
other groups who had built and
managed community play areas.
Parents developed their play area
design with Play Services and a
landscape architect, met potential
funders and submitted successful
funding applications.
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Clentry Nursery School:
learning outdoors

CASE STUDY 16

Clentry Nursery School wanted o
ensure that children had regular
high quality learning experiences
outside as well as inside.They
extended children’s learning by
developing an exciting and
challenging programme of daily
outdoor learning experiences.

As a result, staff are able to support
children’s progress even more when
outside in a wide range of areas.

Staff include frequent visits to
Blairadam Forest where children
are encouraged fo be active, use
their senses, fake risks, make mistakes
and learn from them.They enjoy
frying new activities like orienteering
where they can use their literacy
and numeracy skills to help them
look at simple maps and signs.
Staff encourage children to
experiment with science and
technology resources outdoors.

Children gain movement skills in
more challenging balancing and
climbing activities.They learn how to
be safe using the hill slide and when
riding wheeled foys on their own
marked roadways and roundabout
in the nursery grounds. Parents are
keen supporters of all of these
activities and often work alongside
staff to support their children.

Staff see the benefits of learning
outside where children can
experience redl life and imaginary
situations. Children learn to use
different strategies and develop
positive attitudes to the outside
world around them. Staff know that
by engaging children and their
families in meaningful outdoor play
they grow in confidence, have
better self esteem, social awareness,
independence, and improved
physical and mental wellbeing.
Parents are learning to respond o
their children’s needs and interests
and they now feel more confident
about involving them in outdoor
activities.
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9 Simplifying and streamlining  What are less common at present
delivery are interragency approaches where
staff re-think methods of working
together with hard-tfo-reach groups
or challenge existing professional
mindsets that can act as barriers
to achieving positive outcomes
for children.

*If we are to improve outcomes, then
community planning partners will need
to place a particular focus on joining up

delivery around children and families.” Professional training has a key part

to play in supporting inter-agency
work at strategic level. The work

of multi-agency committees and
Chief Officers Groups involved in
child protection offers useful insights
intfo possible future developments.
Funded pre-school education for
three-to-five year olds means that
almost all of this age group come
info contact with universal services
and any infervention and support

There are many examples of
effective multi-agency delivery

from councils across Scotfland
where staff from different professional
backgrounds in family centres,
schools or nurseries and short-term
projects. Each profession takes the
lead on its specialist area of activity,
for example education professionals
leading on educational programmes.

can be coordinated. However, this
is not the case for the younger
age group from birth to three.
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Traditionally, this is the age range
where younger and less experienced
staff have been deployed in day
care provision. Much more needs

to be done fo bring the expertise

of the early years staff and services
together to ensure vulnerable
children are not missed at this very
early stage of their development.
Particular improvements in support for
birth fo three services are highlighted
in the Early Years Framework.

The Equally Well programme takes
this area of work further with
opportunities for local authorities
and their community planning
partners to explore.

Taking the service info the
community through a community
development approach is an
emerging area of work.This approach
does not focus upon the service
professionals but is based upon

the development of the child at the
centre of the whole community.

How well do you work in an interragency
approach?

What model of working would best
meet the needs and circumstances
of children, families and communities
in your area or service?

However, family learning is not
included as part of the outcomes

of Community Learning and
Development in Delivering Change:
Understanding the oufcomes of CLD,
produced by Communities Scotland
in 2007.The Community Empowerment
Action Plan 2009 makes limited
mention of early years and family
learning work. This leaves room to
develop understanding of the role
of family learning programmes in
delivering outcomes for community
engagement and empowerment
further. Traditional forms of community
work with the focus on small groups
of adults need to broaden and
reach outf to engage with the wider
work that is ongoing with children,
families and communities.
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Hailesland Child and
Family Centre

CASE STUDY 17

Hailesland Child and Family Centre
is a community-based resource
commitfed fo promoting the welfare
and early learning of vulnerable
children and families by providing an
inclusive, flexible service, maximising
individual potential. Referrals to the
centfre are made through other
agencies. Vulnerable children are
identified through partnership
arrangements with the local nursery
school and through the centre’s
work with families in the community.
Admission of children to the centre
is through the admissions panel.

The centre has a strong interagency
approach. Services are tailored

to meet the individual needs of
children and families. The families
who use the centre are invariably
‘hard to reach’ and may not have
had positive experiences of contact
with services. Many are affected by
drugs and alcohol addiction, mental
health issues, family breakdown
and isolation and high levels of
poverty. Parental involvement and
engagement has improved
assessment and early intervention
to improve outcomes for children.
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The centre has developed creative
ways of addressing the needs of
children and families in a holistic
and infegrated way. Services are
delivered flexibly and through careful
case planning. Senior staff identify
and use the skills and expertise of
individual staff to maximise the
impact of the centre’s work. Staff
development and training is infegral
to this. At points of transition in and
out of the centre, reviews are
conducted and information handed
over, for example, to the nursery
school. The nursery school
headteacher can then make
decisions about resources to deliver
the levels of support needed for
children and families.
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CASE STUDY 18

The local council has extended

its provision for children aged birth
to three and now provides very
effective support for a significant
number of children requiring a
priority nursery place. Multi-agency
partnership forums have been set
up to ensure that professionals
can work together to plan more
effectively the support for children.
Community nurseries provide safe,
stimulating and fun environments
for young children and also

offer support for parents either

as individuals or as groups.
Programmes for parents involve
colleagues from health, social
services and addiction prevention
services, thereby streamlining access
and delivery of services.
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10 More effective
collaborations

“There is an almost
universal view that
partnerships between
the public and private
and third sector
providers could and
should work better.”

This report started the ten elements
of the Early Years Framework with

a Coherent Approach.This tenth
element returns to the theme of
working together. This report has
highlighted the range of work that

is ongoing at local level. A significant
proportion of work in early years,
early infervention and family learning
is undertaken with the community
and voluntary sector, in particular

in childcare and childminding. Much
of this work has developed to meet
local needs and circumstances with
support from charitable foundations
that work with children in the early
years. Partnership with parents and
effective working with a wide range of
agencies can provide very good
support for children, parents and
families within the community.
However, it does not always allow
children, families and communities
to connect to the wider range of
support services available at local or
nafional levels.

Better partnership working is needed
across statutory and community/
voluntary sectors to share and access
services for children and families.

To develop this approach, strategic
infegrated working will have fo
increase with the community and
voluntary sector.There is still further
work to do to build upon the GIRFEC
regional and thematic pathfinders.
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This approach to partnership is likely
fo become increasingly prevalent.
The financial situation for councils

is challenging and likely to remain so
for the next several years.The relevant
partnerships present a number

of challenges in that they do not
always link fo the strategic planning
frameworks such as single outcome
agreements or community Plans.
For councils and their community
planning partners, this may require
building a more strategic form

of Service Level Agreement with

an associated focus on service
commissioning for community and
voluntary services.

Scottish Government is presently
seeking to direct the community
and voluntary sector and other parts
of the Third Sector, such as social
enterprises and local co-operatives
towards increased links to Community
Planning Partnerships. At the same
time, Scoftish Government is seeking
to quantify the impact of these
types of partnerships using tools such
as Social Return on Investment?,

to gauge the social return on the
public pound. Equally Well will also
take us info new ferritory of both
strategic approaches and delivery
mechanisms.

Points for reflection

* In what ways can you work more
closely with the community and
voluntary sector?

* How can you help to move from
a patchwork of services to a more
strategic and collective approach?

3 Strategic return on investment.
Policy into practice. American
Public Human Services
Association (APHSA) tools for
organisational effectiveness.
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Borders Parenting Programme

CASE STUDY 19

This programme was led by YMCA
Scotland in partnership with three
primary schools and one secondary
school, with parents, with Scoftish
Borders Council (as part of its More
Choices More Chances Strategy)
and with the Robertson Trust.
Through the programme, young
people who were at risk of disaffection
with school were identified in primary
schools.Those identified were then
referred during their P6 school year
to Achieve Your Potential programme.
Their parents were engaged in the
same programme.
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Successful management and
delivery of the work was achieved
through fraining and supporfing
teams of volunteer youth mentors and
family monitors. Strong, supportive
relationships were developed
between volunteer youth mentors
and children. Alongside this, family
monitors were established in each
family to support parents and
keep an eye on the progress and
development of the young people
over each school ferm.

Teams intervened where appropriate
to remove obstacles o healthy
development and provide support
for parents when requested. A key
principle to the success and positive
feedback from all involved was in
maintaining the relationships and
support programme over the two year
programme. Collaborative working
had the direct benefit of helping

the children involved to achieve
their potential.



Summary

It is very encouraging fo report on
the good work already being done
across Scotland and in the range
of sectors and services involved.
Key lessons can be learned from
this work which in many cases
was under way before the final
publication of the Early Years
Framework in 2008. Others will be
encouraged by the variety of
approaches in the case studies
fo build on their own practice to
improve the outcomes for children.

Success in improving children’s lives
means everyone has to acknowledge
the rights of the child as enshrined
in United Nations Convention on

the Rights of the Child. Too often the
needs of the adult or the profession
get in the way of putting the child at
the centre in health and wellbeing.

The report has shown where
improved capacity can provide
additional support and early
infervention for families facing
greater challenges. Staff working in
all mainstream services for children

and young people must recognise
their responsibilities and also have
the expertise to meet the needs of
those at risk of exclusion. Dependence
on short-term support will not deliver
the results. Sustainability is key to
supporting vulnerable children and
their families. A commitment to be
in for as long as it takes’ is needed o
prevent the inifially high level of effort
and investment dwindling as "af risk’
children move through universal
services from birth o school.

The importance of the early years is
widely recognised. Extensive research
findings exhort policymakers and
providers to give our young children
the best provision and support.

But the reality is still that many of
our youngest and most vulnerable
children are looked after in services
with the most inexperienced and
least qualified staff. The developments
of improved qualifications for the
early years workforce in recent years
are very encouraging and over time
can make a difference to the quality
of management and services.




That will not happen overnight and
support from well qualified staff will
confinue fo be needed fo bridge
the gap.Those professionals currently
working in the sector need fo be able
fo share their expertise, particularly
where services need fo improve.

Higher expectations, better training for
staff and coordination of community
support will help communities to help
themselves.The essential is positive
partnership working across different
services involving frank and open
dialogue, and a recognition that no
single service can meet all needs.
This will need a stronger focus on staff
developing the right skills sef fo work
effectively with other professionals to
support families and communities.

The report gives due recognifion to
those already committed to delivering
the very best for children and their
families, often in challenging
circumstances.The work of these
individuals, services and voluntary
groups already benefits many
children and families.The time is right
to share their successful strategies
more widely.

Scotland’s future economic prosperity
requires all those working with children
and families to have the knowledge
and skills to help children and young
people develop socially, emotionally
and educationally in order to thrive
in this 21st century.

Curriculum for Excellence provides
everyone with a common direction
for this work, with its emphasis
providing every child with a broad
general education with high quality
learning and achievements in and
beyond the school. All have an
important part to play in giving
Scotland and Scotland’s children
the excellence which they need.
All who work with and for children
have to take collective responsibility
as a community of educators.
Working together and making best
use of opportunities will ensure that
each child can have a positive start
with positive outcomes.
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